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Abstract: Egypt today needs to build a modern democracy while respecting its own
heritages and those of others. We should therefore invest in developing multicultural
notions of peace that will help different people and nations to understand and respect
each other. This would reduce conflict. Art enables students to express themselves and
to convey information about their cultures. For this reason, this aspect of education
may be considered to be one of the most important in promoting mutual
understanding with other cultures, and achieving peace. The concepts of
multiculturalism, cross-cultural empathy, awareness, responsibility, participation,
personal achievement and mobility reveal to us multiple strains of thinking that now
compete and coexist under the umbrella concept of global citizenship. This paper
addresses the achievement of mutual understanding with other cultures through art
workshops with secondary government school students in Alexandria, Egypt, who
participated in The English Access Micro-scholarship Program (AMIDEAST) 2011 in
order to: 1) Prepare students for diverse workplaces and multicultural environments.
2) Promote better understanding of other cultures and societies through art. 3)
Nurture creative insight through cultural appreciation and comparison. 4) Facilitate
problem solving and knowledge of other cultures. 5) Enable students to contribute to
their societies’ development.
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Introduction:
th

Following the revolution of the 25 of January 2011, Egypt is still in need of a
true democracy, which will not be achieved through elections alone. Democracy will
come with a new constitution that enshrines equal protections for all, the rights to
freedom of expression and association and, most importantly, a quality, democraticallybased education that helps to convey citizenship values and skills for peace-building.
Schooling can teach people to interact successfully with others, and demonstrates the
benefits of civic participation, which reduces the likelihood of anti-democratic coups.
Multiculturalism is a system of beliefs and behaviours that recognizes and
respects the presence of all diverse groups in an organization or society, and
acknowledges and values their sociocultural differences. It deals with people’s beliefs
about others, their basic paradigms, and how these impact and are impacted by their
behaviour.
Exploration of different cultures around the world is very important in fostering
an understanding of similarities and differences among people and their cultures. A
rich, multicultural education promotes global citizenship and an appreciation of what
individuals bring to the larger community. Building this awareness in children from an
early age helps them to develop compassion towards others and teaches them to
navigate a diverse community.
Multiculturalism is a growing concern in many communities today. The
international community is expanding, with a large number of people visiting and
moving to other countries. Improved communications have also paved the way for
closer global relationships. It is therefore important that students understand and
accept the concept of cultural diversity. However, unfortunately, stereotypes and
misrepresentations of ethnic groups still exist in many societies. This makes the need
for an increased focus on multiculturalism even more urgent. Having an understanding
of other cultures is crucially important, as it may help to maintain stability in society.
Egyptian students often hold narrow, stereotypical views of people and places
around the world. These ideas are reinforced within many curriculum areas, including
visual art. This is because the main objective of art as a subject at Egyptian government
schools is for learners to learn about art’s functions, aesthetics and techniques through
exploring their own identities, and rarely through studying the art of others. Their
knowledge and experience in relation to art from other cultures are therefore very
limited.
I believe that students can learn about themselves and others through art
education. This is especially significant in teaching and learning through different
cultures and perspectives, as well as in understanding the value of art in society and its
role in both initiating and documenting cultural change. Art is more than creative
expression, which has been the dominant theme of art education for much of the
twentieth century. Expression is important, but researchers are also finding
connections between learning in the visual arts and the acquisition of knowledge and
skills in other areas such as the development of higher order thinking skills, creativity,
and problem-solving abilities.
Multicultural studies have focused on how art education is used to teach tolerance
of differences and diversity, and the inclusion of multiple cultural perspectives in the
educational curriculum (Badrul Isa 2006, p. 5). This curriculum is designed to develop
students as citizens in a democratic society by considering all of their needs.
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Art, according to Chalmers, is a powerful, pervasive force that helps to shape our
attitude, beliefs, values and behaviors. An understanding of multiculturalism and art
education concepts will help educators to build bridges amongst students. Chalmers
believes that multicultural art education’s advantage lies in allowing students to
showcase their creativity, imagination and insight as well as incorporating and making
history. In addition, important skills such as being able to communicate effectively,
being creative and being able to criticize can be gained from the study of art and how it
presents different cultures (Chalmers 1996, p. 12).

Egypt and Multiculturalism
We are aware of the difficulty in formulating a simple operational definition of
culture, due to its many possible interpretations (Smith 2009: p. 267). According to the
narrow definition, culture is characterized aesthetically, in which case the focus is on
the arts; however, as a broader concept, culture includes the ways in which we live in
our communities and societies.
Multiculturalism is a term indicating the presence of a relationship between and/or
within two or more cultural groups. Egypt has always been a multicultural state. For
example, in 3200 BC, the country saw the union of its northern and southern kingdoms;
in 525 BC, it experienced the invasion of the Persians; in 27 AD, Christianity appeared;
in 640 AD, Egypt was subject to the Arab Conquest, and in 1798-1801 AD, the French
Invasion. Thus, Egyptian culture reflects Paranoiac, Nubian, Islamic, Hellenistic,
Bedouin, Jewish, Christian, and Western influences. No one culture has been able to
totally dominate; all have persisted alongside others. In Alexandria, Pompeii's Pillar sits
side-by-side with a sphinx. The Belle Epoque architecture of downtown Cairo is
influenced by the building of the Khedive Ismail and French architecture. Today, most
celebrations have a religious orientation (Mounira 2012).
In the past, the ruling groups tolerated diverse cultures, but their aim was generally
to integrate minority groups into mainstream culture. In order to understand the
problems of today, it is worth investigating the dynamics of modern civilizations and
the reasons why multiculturalism arose as an answer to the changing spatial pattern of
cultures.
Contemporary multicultural today is differ from their antecedents in many ways.
The process of globalization, which started at the time of the discovery, sped up
th
dramatically in the second half of the 20 century due to new technologies allowing
rapid travel and telecommunication. Because of the increased mobility linked with air
travel, people in remote areas are discovering new ways of life through their contact
with tourists. International migration has resulted in a growing number of foreign
groups settling in the great cities of both developed and developing countries. New
communication technology makes it easy for migrants to maintain contact with their
home countries, and gives their cultures more of a chance of survival.
The immense cultural mix of Egypt population makes it a unique Middle Eastern
Country. The culture of modern Egypt includes a variety of live traditions that remain
from the time of the Pharaohs, as well as those that were brought in by the many
invaders throughout the centuries. Contemporary Egyptian culture is a mixture of a
multitude of elements, shaped by the progression of historical events, which has
contributed to the development of Egypt's current atmosphere (Atta-Alla 2008, p.114).
The Egyptian educational system is geared to form a student who might
academically be brilliant but very conservative from the social point of view. Egypt has
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national k-12 curriculum mandated by the Ministry of Education to be taught in all
schools. The national k-12 curriculum in Egypt is not culturally or religiously pluralistic.
It is essential to prepare educational policy makers, teacher educators, school
administrators, teachers, and students for the increasing diversity in the classroom. The
insensitivity of the educational policies, rules, practices, school culture, and curriculum
in Egypt to the culture and needs of students from different background
Issues of cultural diversity, multiculturalism and global citizenship have become
some of the most important concerns in education as globalization influences the
cultural and personal perspectives of unique societies. Multicultural education
functions as a tool for promoting justice and social change in three main ways. Firstly,
the transformation of self enables individual awareness through teaching and learning.
The second tier, which we will thoroughly examine, involves the transformation of
schools and schooling. The third and final tier involves the transformation of society,
furthering the ideas of justice and social change (Gorski 2010).
The issue of multicultural education is nowadays one of the most challenging and
dominant topics in art education because art plays a role in instilling the awareness of
other cultures. It also heightens the sense of belonging to one’s own culture. As a
medium of communication between particular cultures or groups, art increases
awareness of cultural values and attitudes as well as beliefs. Hence, it is a tool that not
only defines, but also instills and implants a sense of shared heritage and identity.
The teaching of art in schools and higher learning institutions varies from one place
to another. For art to be valued, it is essential to understand what it is and how can it
play an important role in developing good relationships between people of different
cultures.

Global Citizenship and Multiculturalism in Art
Education
Global and multicultural citizenship are two sides of the same coin, one internally
focused; the other externally focused. Together, they promote social cohesion and
economic advantage globally and locally.
To prepare students for citizenship in the global age, efforts need to be made to
bring about changes in content, social context, and methods through which cultural
values are taught. Anderson described these changes in terms of social context as
moving from:
(1) a mono-national context to a multinational context;
(2) a mono-cultural context to a multicultural context, and
(3) a school-bound context to a community-involving context.
Here, art teaching is discussed from multinational, multicultural and communitybased contexts, and as part of global education (Anderson 1979).
Art is unlike important as much as any other subject which sometimes require
students to solve problems or issues on their own. Art is a subject that involves public
response, and requires scholars to collaborate with each other in order to produce
work. (Mason 1999) viewed art as the subject closest to culture. When culture is
shared, understanding and respect can easily be cultivated.
Art is usually fun for most students, although some tend to get bored of it quickly.
The key is to find activities that interest all of the students. As students learn more
about cultural art, they are more likely to remain focused. This could help them to:
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Appreciate the art and design production processes, symbols and aesthetics of
different cultures;
Identify the potential and means to raise cultural awareness among themselves and
others through art;
Nurture creative and artistic insights through cultural appreciation.

Global Citizenship in Art Education
Global Citizenship as a concept is not new but has taken on new meaning as a result
of globalization and the understanding that what happens at local and national levels
do have an impact globally. (Lynn Davies 2006 “Global citizenship” term, although is
based on ancient concepts. In both Ancient Greece and Ancient Rome, a “citizen” was
someone who not only belonged to a place, but also played a role in advancing society;
someone who made life better. As the theory of “citizenship” developed and
interaction between different countries and cultures increased, several Ancient Greeks
and Romans began to call themselves “citizens of the world” or “global citizens”. They
started to look at their lives in a much wider context. (Goodwin 1871, p. 19).
As Schattle (2009) points out, the concept of global citizenship is not a new one;
it can be traced back to ancient Greece. But the concept and the term seem to have
new currency and are now widely used in higher education. Many institutions cite
global citizenship in their mission statements and/or as an outcome of the liberal
education they provide. Many have “centres for global citizenship” or programs with
similar labels (Schattle 2009, p. 5).
Global citizenship education has grown out of the practice of global education
which had its focus in international awareness through participatory learning and
engaging in holistic learning activities. The overriding goal of global citizenship
education is to prepare students to play an active and positive role in their dealings
with school, family, society and world. This includes being active and responsible
participants in their own communities, and, as far as possible, being active and
responsible participants in the wider community of human being others living in their
own region or country, and on planet Earth. In many settings, acceptance of diversity
and respect for other human rights norms are of particular importance, as well as the
development of a collaborative mindset that enables students to solve problems in a
peaceful way.
According to (Banks 2004), global citizenship education needs to be changed in
substantial ways to prepare students to function effectively in the 21st century. Citizens
in the new century need the knowledge, attitudes, and skills required to function in
their ethnic and cultural communities and beyond their cultural borders. It is also
important to enable individuals participate in the construction of a national civic
culture that is moral and just community and embodies democratic ideals and values,
such as those embodied in the Universal Declaration of Human Rights. Students also
need to acquire the knowledge and skills needed to become effective citizens in the
global community.
Art lessons seem to be a particularly good forum for fostering this kind of
understanding due to their focus on other cultures. Students can discuss and analyze
traditions, customs and daily life in other cultures through their artworks. Finally,
students can create, experience and their own art, reflecting their own culture and
those of others. In addition to developing their own abilities and sharing meaning with
classmates, students can send their masterpieces to students in other countries as well.
Including global citizenship in education will teach students:
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To be more tolerant, understanding, and accepting of others;
About developing countries and how to discuss and represent issues through
language and art;
To develop understanding of a variety of cultures;
To be more socially responsible.
Within the educational system, the concept of global citizenship education (GCE)
is beginning to supersede movements such as multicultural education, peace
education, human rights education and international education. Additionally, GCE
incorporates references to the aforementioned movements. The concept of global
citizenship has been linked with awards offered for helping humanity. Teachers are
given the responsibility of being social change agents, which in turn reflects the shift
towards a focus on human rights and responsibilities, implying a more active role that
moves beyond an awareness of the issues.

Multicultural Art Education
The aim of multicultural education is the ability to celebrate the “other” in a
manner that transcends all barriers and brings about a unity in diversity.
Multiculturalism enables us to look upon the other —that which society has taught us
to regard with distrust and suspicion— and to contribute as a beneficial partner
(Rosado 1997, p. 2-4).
Multicultural education was beginning to take hold in Europe and North America.
The main reason for this increase in the recognition of 'other' cultures was related to
the increase in cultural diversity. As this continued to progress, art seemed especially
relevant to multiculturalism, possibly more so than other subjects, for several reasons.
(Boughton and Mason 1999) explain that art is not limited by language, and there are
as many arts as there are cultures. It is a powerful tool for instilling a sense of identity.
The chief aims of art education should be to foster understanding of art from a
variety of cultures, to enhance understanding of other cultures (Chalmers 1996, p. 9).
Chalmers believes that multicultural art education has its advantage in allowing
students to showcase creativity, imagination, insight as well as incorporating and
making history. In addition, important skills such as being able to communicate
effectively, being creative and being able to criticize can be gained from the study of art
and how it presents cultures.
As state educational systems in many countries scramble to develop and implement
multicultural art education curricula to meet the needs of a rapidly diversifying
population, the need for analytical research directed at identifying and clarifying the
unifying themes of multiculturalism are of major significance for turning theory into
practice (Banks 1992, p. 32). The intention behind multicultural art education means
that it must be oriented toward both the communication of knowledge about varying
cultures, and a greater understanding of culture in pluralistic societies. This kind of
education also supposes that each individual is conscious of his or her own cultural
membership and looks at his or her own socialization in order to move beyond
prejudices related to otherness, in whatever form, and thus better communicate with
the other. (Trude. 2004).
The two aims of multicultural art education as defined by Chalmers are to:
Promote cross-cultural understanding through the identification of similarities
(particularly in the roles and functions of art) within and among cultural groups, and
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Recognize, acknowledge, and celebrate racial and cultural diversity while also
affirming and enhancing pride in each individual’s own artistic heritage (Chalmers,
1996, p. 5).
In accordance with Chalmers’ ideas, I held a one-month art workshop in conjunction
with AMIDEAST in Alexandria in 2011, for one month in order to help the students on
the Access Micro-scholarship Program to take pride in their own culture as well as
gaining respect and appreciation for the art and customs of other cultures. The
workshop set promoting cultural awareness, promoting self-identity, and encouraging
unity through diversity as its goals. As well as to increasing awareness of other cultures,
students are taught to respect these differences.

Multicultural Art Workshop as a Tool to Prepare
Students for Global Citizenship
Many national and international organizations and networks have devoted
themselves to helping institutions promote global citizenship, although they may not
necessarily use that term. For example, the Association of American Colleges and
Universities sponsors a series of programs concerned with civic learning, a broad
concept that includes several goals for undergraduate education: strengthening U.S.
democracy, preparing globally responsible citizens, developing personal and social
responsibility, and promoting global learning and diversity.
One of the institutions that promote global citizenship is AMIDEAST, a U.S. nonprofit organization that works to strengthen mutual understanding and cooperation
between Americans and the people of the Middle East and North Africa, it provides
programs and services to improve educational opportunity and quality, strengthen local
institutions, and develop language and professional skills for success in the global
economy.
AMIDEAST promotes global citizenship through the English Access Microscholarship Program that was launched in 2004 and currently serves over 6,000 young
people in nine Middle Eastern and North African countries: Egypt, Jordan, Kuwait,
Lebanon, Morocco, Oman, Tunisia, the West Bank/Gaza, and Yemen. (AMIDEAST
annual report 2011).
AMIDEAST offers the English Access Micro-scholarship Program to provide a
foundation in English language skills to talented 14 to 18-year -olds from disadvantaged
sectors through after school classes and intensive summer learning activities. The goal
is to prepare young people for life and active participation in a global multicultural
society by developing in them knowledge and understanding of the world and Egypt
place in it. The program encourages critical thinking skills, open-mindedness and
creativity. The program gives participants English skills that lead to better jobs and
educational prospects. The students also gain a better understanding of the cultures
and values of America and Egypt.
As well as instilling an awareness of other cultures through art also heightens the
sense of one’s own cultural identity. As a medium of communication between
particular cultures or groups, art increases awareness of cultural values and attitudes as
well as beliefs. Hence, it not only defines a culture, but also instills a sense of shared
heritage and identity (Boughton and Mason 1999, p. 15). Art workshops within the
Micro-scholarship Program reflect our multicultural environment, which enables
students to learn about the artwork of societies or groups of different cultures. It helps
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students to express their ideas, whilst helping them to understand how others organize
their worlds.
Trude mentioned, It is specifically that the art history component should include
a consideration of the works of artists of diverse origins. Art should also be associated
with international and intercultural understanding. This helps students to learn about
themselves, to enter into relationships with others and to interact with their
environment, its encourages the development of skills, which are transferable to other
fields of learning. It also provides an excellent forum for openness to the world and for
learning about cultural diversity (Trude. 2004).
Art is not usually a high priority in the majority of Egyptian schools. However, art
educators may still reap its benefits by adding more art activities within or outside the
classroom. Because of its openness to observation and interpretation, art can easily
handle the diversity and complexity of concepts such multiculturalism. Art teaching is
also flexible in terms of its methods; there are many ways in which students can relate
to the topic. For example, outdoor learning, active learning, creativity, ICT or
collaborative and cooperative tasks may all form part of a successful art lesson. This
variety of approaches encourages democratic and participative modes of teaching and
learning, which support global citizenship through the use of real-life.
M ULTICULTURAL A RT W ORKSHOPS : A P RACTICAL
F RAMEWORK
Multiculturalism in education focuses on international concerns as well as those
related to students' own communities. The aim of this is to develop their competence
in communicating with people of different backgrounds, as well as fostering attitudes
of openness, tolerance and solidarity. To this end, the multicultural art workshop run in
conjunction with AMIDEAST emphasized commonalities shared by all people, and the
importance of understanding and appreciating cultural differences.
The 2011 art workshops lasted four hours each, three days per week for one
month. 30 14 to 18-year-old students from government schools in Alexandria
participated in the program. The multicultural art workshop was held as part of the
Micro-scholarship Program in order to:







Promote better understanding of other cultures and societies through art;
Explore possibilities for addressing global issues through artistic practice within
formal and informal educational settings;
Prepare students for diverse workplaces and multicultural environments;
Teach students how to use different materials and media in order to express
their ideas;
Nurture creative insights through sensitive cultural appreciation and
comparisons;
Enable students to contribute to the development of their societies.

Students were required to examine and become familiar with the concepts of
culture, identity and multiculturalism. This involved the study of processes and symbols
from other cultures in art and design production. During these workshops, I conducted
individual, semi-structured interviews with students in order to assess their expertise in
artistic techniques, and their knowledge of artistic heritage. None of the students had
any knowledge of Mayan, Indian, Chinese or Mexican cultures and 80% of students
have confusion while classification art symbols of other cultures. 70% had some
knowledge of Greek and Roman art. None of the students had any experience in collage
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techniques, but 70% had experience in stencil printing, and 50% had used stampprinting techniques before.
It is important for students to understand and learn from the past in order to
make the future world a better place to live and thrive in. Art is a way of documenting
our history by showing us what we were, how we live today, and where we might be in
the future. Museums are a critical tool in this learning process. Museums are places for
learning, experiencing, and engaging with ideas and objects, and institutions for lifelong learning, it provides visitors physical places to contemplate and observe, as well as
labels, maps, and programs to connect images and ideas with the context of the
objects. They provide a unique space where difficult issues can be explored in the spirit
of debate; they can be used not only for learning about past cultures but also to
explore culture today (Pitman 1999).
F IRST WEEK ACTIVITIES
In the first week, I presented works of art from various museum collection during
various activities, then students used the internet to visit museums and galleries with
exhibits from other countries, such as the National Museum (New Delhi), the National
Archaeological Museum (Athens), the Egyptian Museum (Egypt), the Metropolitan
Museum, the New Museum (Berlin) and others. The aim was for students to come into
contact with the history and art of another country (see Figure 1).
Next, the students observed and learned from art made by artists working with
collage, paint, print and mixed media. A variety of artworks were made available for the
students to view. Students compared and contrasted artworks from different cultures.

Figure 1. Students observing and learning about art from other cultures.

S ECOND WEEK ACTIVITIES
Each student identified formal elements that they wanted to use in their final
project, such as symbols, icons and motifs from ancient cultures. They were taught how
to create rubber printing stamps using these ideas (Figures 2 and 3). They also had the
option of creating stencils and applying these to paper using acrylics. The students
practised a lot during the second week in order to explore the potential of the
materials and to develop their printing skills (see Figures 4 and 5).
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Figures 2 and 3. Students preparing rubber printing stamps inspired by ancient culture.

Figures 4 and 5. Students learning to prepare stencils as well as practising printing skills using
stencils.

T HIRD WEEK ACTIVITIES
In the third week, I presented works from collage artists inspired by other cultures,
such as Nancy Spero. Students then practiced collage for themselves, starting by
choosing pictures of cultural icons and figures from magazines and the internet (Figure
6). During this stage, I gave students the chance to create their own styles and
elements using collage techniques (Figures 7 and 8).
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Figure 6. Students choosing pictures from magazines.

Figure 7 and 8. Student collage artworks using symbols referring to ancient culture.

F OURTH WEEK ACTIVITIES
During this week, students looked at artwork from cultures with different levels of
familiarity to them. For example, they picked one they knew a lot about, such as
Egyptian culture, one they knew a bit about (Greek), and one they knew nothing about
(Mayan). After that, they chose symbols from different cultures, which showed
common traits, in order to use them in their artworks.
In the last week of the workshop, I divided students into six groups. Each group
examined artwork that discussed cultural convergence, and created a mixed-media
collage representing this concept. The students also identified symbols that
represented different cultures in various artworks. The first three groups used
reproductions of pieces of art from two or more cultures that had something common
(Figures 9, 10 and 11).
The remaining three groups looked at representations of different cultures through
the use of iconic figures (Figures 10 and 11). Students also investigated the
representation of different cultures by identifying similarities shared by people from
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different cultures. The aim of this exercise was to seek understanding and appreciation
of cultural differences (Figures 12 and 13). In the final project, students expressed they
ideas using collage and mixed media techniques. They were allowed to create their
own elements and styles using any technique they had learned during the art
workshop.

Figures 7, 8 and 9. Final projects of 3 groups who represented different cultures using collage and
mixed media techniques.
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Figures 10 and 11. Students representing different cultures using iconic figures (collage and mixed
media).

Figure 12 and 13. Student projects emphasising commonalities shared by people from different
cultures (collage and mixed media).

At the end of the workshop, students proudly showed their artwork in an exhibition.
Not only did this encourage them to continue practicing their art, it also gave them the
chance to share their knowledge with others (Figures 14 and 15).
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O UTCOMES OF THE MULTICULTURAL ART WORKSHOPS








Students gained knowledge of other cultures and societies through art. This will
make them more tolerant and understanding of other cultures.
Students built on their abilities to discuss and represent global issues such as
respect for other human rights and acceptance of diversity through their art.
They mastered the use of different materials and media to express their ideas
in ways that were linked to the workshop themes.
Students explored links between past and present through their artworks. They
explored how we live today and where we may be in the future by discussing
and making comparisons between artworks from different cultures.
They become more socially aware through working in groups with other
students from different backgrounds.
The experience of the art workshop promoted curiosity and inclusiveness
rather than fear of differences, preparing students for multicultural
environments.

I observed the following during the workshops:





Students had a lot of fun using mixed media artworks, and this helped to keep
them involved and interested.
All student feedback was highly positive, and they all seemed to enjoy it. The
students were very enthusiastic about learning about other cultures, and by the
end of the workshop, were eager to learn more.
During the workshop, I was also pleasantly surprised to see that some of the
students who seemed reluctant to approach the topic at first changed their
minds and started to become more involved. In general, there was a high level
of student participation, and I received quite a few questions and comments.
These showed me that this workshop was well suited to students of this age
group, and that they were engaged in the activities.

Figures 14 and 15. AMIDEAST Art workshop exhibition and graduation ceremony, American
Consulate in Alexandria, 2011.

Conclusion
Education in Egypt, as a multicultural, multi-ethnic, and multi-religious society, is
supposed to encourage a greater openness towards others who have different cultural,
social, ethnic, racial, or religious backgrounds. It should foster harmonious co-existence
within and between multicultural, multi-ethnic, and multi-religious groups.
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To build a modern democracy, Egypt needs to respect not only its own heritage,
but those of others as well. Today's students have no choice but to be global citizens;
their perspectives are therefore important. Because of its openness to observation and
interpretation, art can easily demonstrate the diversity and complexity of concepts
such multiculturalism. Art education provides a unique opportunity to look at the ways
in which cultural differences are portrayed, and can therefore be used to increase
students’ awareness on the various cultures. Through this, they are taught to respect
these differences.
The challenge for art educators is to provide experiences that integrate how
students think, feel, and relate to others, develop students to become global citizens.
Through well-trained art teachers who have Egypt’s aspirations in mind, and supported
by the National Educational Philosophy and government educational policies, the
values of a united, democratic, just, liberal and progressive society may be instilled.
Thus, a multicultural art curriculum with global citizenship in mind can do more than
fine-tune students’ creativity and appreciation of art. It can foster a high level of
awareness and respect towards other people and cultures, and prepare students for
their lives as global citizens.
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the workshops as part of the English Access Micro-scholarship Program
(AMIDEAST) in Alexandria, Egypt. I wish to thank, in particular, all of the
staff in the American centre for their continuous dedication and guidance
during the art workshop.

References
Atta-Alla, M. (2008): “Contemporary Egyptian family”, In T. Maundeni, L. L. Levers, & G.
Jacques (Eds.), Changing family systems: A global perspective (pp. 114-126).
Gaborone, Botswana: Bay Publishers.
AMIDEAST 2011 Annual Report: America-Mideast Educational and Training Services,
Inc. Available from:
http://www.amideast.org/sites/default/files/otherfiles/hq/misc/AR_2011FInal.pdf
Anderson, Lee. 1979. “Schooling and Citizenship in a Global Age: An Exploration of the
Meaning and Significance of Global Education.” Bloomington, Indiana: Social Studies
Development Center, Indiana University.
Badrul, Isa. 2006. “Multiculturalism in Art Education: A Malaysian Perspective.” Faculty
of Education, University Technology MARA MALAYSIA: 5. Available at:
http://portal.unesco.org.
Banks, J. A. 1992: “Multicultural education: For freedom's sake”, Educational Leader 5,
p. 32-36.
Banks J. A. (ed.) Diversity and Citizenship Education: Global Perspectives: Jossey Bass
2004 ͒
Boughton, D & Mason, R. 1999. “Beyond Multicultural Education”: Studies in Art
Education, Vol. 44, No. 2 (Winter, 2003), pp. 184-187 . Published by: National Art
Education Association Article Stable. http://www.jstor.org/stable/1321060
Chalmers, F. G. 1996: Celebrating pluralism: Art, education, and cultural diversity. Los
Angeles: Getty Center for Education in the Arts: pp. 5,9-12.
Gorski, P.C. 2010. “The Challenge of Defining Multicultural Education”[Cited 14 April.
2010] Available from: http://www.edchange.org/multicultural/initial.html

385

Walaa Kassem

Mounira Soliman (2012): Egypt Always Multicultural
http://riphenburg45.blogspot.com/2012/09/egypt-always-multicultural.html
Pitman, B. 1999: Places for exploration and memories. In B. Pitman (Ed.), Presence of
mind: Museums and the spirit of learning. pp. 21-30. Washington: American
Association of Museums.
Rosado, C. 1997: “Toward a Definition of Multiculturalism.” (Ph.D. Thesis) ROSADO
CONSULTING for Change in Human Systems: pp. 2- 4.
Schattle, H. 2009. “Global Citizenship in Theory and Practice.” In R. Lewin (Ed.), The
Handbook of Practice and Research in Study Abroad: Higher Education and the Quest
for Global Citizenship, New York: Routledge, p. 5.
Trude, M. 2004: “Teaching Visual Art in a Multicultural Setting: Attitudes, Values and
Representations of Students in Art Education” Marilyn
Zurmuehlen, Working Papers in Art Education, Art, 7 [Cited 1 January
2010] Available from: http://ir.uiowa.edu/mzwp/vol2004/iss1/7
William W. Goodwin (1871): Plutarch's Morals (Volume 3). Little Brown And Company,
p. 19.
Zimmerman 1990. “Teaching Art From a Global Perspective” [Cited 2003]
Available from: http://www.ericdigests.org/pre-9219/global.htm

386

